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ABSTRACT 

This document contains five pre-lessons combined 
with teacher manual providing a set of brief daily activities for 
children encountering school--and perhaps a teacher who speaks 
standard English--for the first time. The rationale for each day's 
lesson is given in narrative form followed by a numbered outline of 
steps in the lesson. Appended are texts of the first-day introductory 
speech in English, Spanish, and Navajo and instructions in how to 
make mats out of newspapers (since sitting on the floor is part of 
the plan). The introduction further points out that 1) Participating 
in these activities should increase the likelihood that children will 
feel comfortable and will respond vocally and enthusiastically during 
subsequent systematic instruction in speaking and listening to 
standard English. 2) There is development from teacher-led to 
pupil-led activities and from almost no dependence on verbal 
instruction to preliminary testing for such dependence, while the 
focus is on other kinds of behavior, e. g. , participating with and 
before the group, imitating the teacher. 3) When pre-lessons were 
pilot tested in spring 1968 with six groups of children, trials 
confirmed that a teacher could conduct then effectively with almost 
no preparation. 4) Though designed for use with the Oral Language 
Program (see SP 004 400 and SP 004 386) , they may be used prior to 
beginning other oral language instructional programs as well. (JS) 
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INTRODUCTION 



The Pre-lessons provide a set of brief dally activities for children 
encountering school--and perhaps a teacher who speaks standard Engllsh-- 
for the first tlroo. Participating in these activities should Increase 
the likelihood that the children will feel comfortable, and will respond 
vocally and enthusiastically, during subsequent systematic instruction 
In speaking and listening to standard American English. 

Mies Vivian Horner of Yeshlva University wrote the five Pre- 
lessons for the Southwestern Cooperative Educational Laboratory, Inc. 
(SWCEL) according to specifications prepared by Dr. Robert Reebsck and 
Dr. Mavis Martin of the Laboratory. They were pilot tested during the 
spring of 1968 with six groups of children at one Head Start Center and 
two Child Development Centers. Miss Diane Achter of the Office of Navajo 
Ecencmlc Opportunity, Mrs. Pat Robinson, Mrs Virginia Romero, and 
Mrs. Helen Frye of the Bernalillo County Economic Opportunity Board and 
Mrs. Janie Randall of the Laboratory conducted the pilot trials with two 
of the groups. Where the children spoke only English, the Pre-lessons x 
were conducted In Spanish. 

The pilot trials confirmed that a teacher could conduct the Pre* ' 
lesoo’is effectively with almost no preparation. Other questions con- 
cerning the nature and durability of change In tie children's behavior 
end .he utility of the Pre-lesrons In various pre-school and school 
situations, remain to be answered by more extensive field testing. 

Recordings of an Introductory speech for use at the outset of 
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the Prf»- lessons were made in Navajo by Mr* John Chavea and in Spanish by 
Mrs* Sylvia Armijo* Texts of this speech in English, Spanish and Navajo 
are appended* 

The Pre-lessons are manual and lessons all in one package,^ The 
rationale for each day's lesson is given in narrative form, followed by 
a numbered outline of the steps in the lesson* There are very few 
materials required for teaching the Pre-lessons: about 10 mats or 

cushions, 10 shoe boxes, and one large ball will do it* Although a 
casual observer might not notice much difference among the dally lessons, 
there is a development from teacher-led to pupil-led activities, and •' 
from almost no dependence on verbal instruction to preliminary testing 
for such dependence. Some of the activities are strenuous; some more 
quiet* Since sitting on the floor is part of the plan, Instructions x 
in how to make mats cut of newspaper are appended* 

A critical difference between the Pre-lessons and the directed 
instruction in language that follows them is that, dur/rg most of the 
Pra- lessons, the children are not expected to produce or understand 
specific utterances* If they speak and hear English, that is well and 
good, but the focus is on other kinds of behavior, e*g, participating 
with ar.d before the group, imitating the teacher. The Pre-lessons are 
especially recommended for the first few days of school prior to N 
beginning Instruction with the Oral Language Program developed by SWCEL, 
However, they nay be used prior to beginning other oral language ' 
instructional programs as well, 

Robert T. Reeback 
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PRE-LESSONS 



DAY 1 

The basic Idea of the pre-lessons is to make the English Corner a ^ 
"fun" area, a place in the room where the nicest things happen* While 
this idea is being established through participation in games and noisy 
activities children are also learning the skills which they will need 
to profit from a program such as the Orol Language Program, e.g* paying 
attention, responding individually, and getting up in front of the group* 
It is a good idea to always follow the English lesson with some activity 
the children like a lot* This might be recess, lunch, finger-painting, 
or quiet desk activities like clay-modeling or doing pussies* This 
schedule can later bo put to use by insisting on satisfactory completion 
of the English lesson before a child is permitted access to these other 
activities* 

The English Corner (or the "English Circle") may be ar. area of the 
classroom especially set aside for English learning activities, or a 
special room* It should be l-»rge enough to accommodate the teacher and 
eight to ten children, all seated on the floor* Each child should have 
his own tr^.t or cushion, which not only gives him something of his very 
own in the English Comer, but also provides the teacher with additional 
control over seating later in the program* 

The goals for the first day are to provide an opportunity for the ^ 
chile! to get used to his new environment, to relate to his teacher 
without fear, to look at the teacher when she speaks to him, to "take his 
place" in the English Corner* 

When you are ready to begl i the English lesson for the first time, 
have en explanation given to the children in their native language that 
this is a new kind of game they're going to learn* They should be told 
that several children will be called to the English Comer to play at 
the same time, and that as each child enters the ataa, he will receive 
a cushion of his own* He is to put it on the floor and sit on it* All 
the children and the teacher will then sit in a large circle and play 
ball. 



Thl6 preliminary explanation can be given by an aide or someone else 
who has been previously asked to give it, or can be presented by tape or 
record* If some children show reluctance to go to the English Corner, 
the first group should be assembled from the more willing ones, moving 
them physically, but gently, if necessary* As they begin to roll the 
ball back and forth, and laugh and yell, the other children will see that 
there is nothing to be afraid of* 

The ball-rolling serves several purposes* First, it provides the 
teacher with a chance to call each child by name several times, and reward 
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Day 1 (continued) 

him for attention by rolling the ball to hint. She can also keep up a 
continuous patter in English, so that the children's ears become accus- 
tomed to hearing it in an agreeable setting. By joining the children in 
the circle, the teacher does not set herself apart, and this lessens any 
fear that may be generated by the fact that she Is a stranger. Children 
should be encouraged to make as much noise as In compatible with learning, 
preferably vo^al noise. If they yell and laugh, fine. The Idea is to 
have the English Corner be a "special privilege" area. Encouraging vocal 
activity of all kinds will help break through later shyness in responding 
orally. 

The amount of time spent on this "lesson" is flexible. One session 
of ten minutes may get the children relaxed and active; it may take longer 
Or two sessions in one day may be more productive. However, the lesson is 
spaced, it should be followed by an activity which the children value. 

When the first group has completed its turn, a ae and group should be 
assembled, following the same procedure (dropping the introduction, if It 
seems no longer necessary), and so forth, until all children have had 
their lesson. 



OUTLINE: 10 - 20 minutes, one session or two, 

1) Introduction in child's native language (person or record), 

I 

2) First group to English Corner, 

3) Children get cushions, 

4) Children seated on floor in circle, 

3) Teacher rolls ball, calling child by name. Child rolls it back, 
6) Child may roll to other child as teacher identifies receiver by 

najTe. 

?) Child e.ay Identify another child by name and roll to him, 

3) Foil cv by pleasant activity, 

(<epeat steps 1-8 with the remaining groups). 
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Rolling the Ball 







PRE-LESSONS 



DAY 2 

k-"' 

One goal of the second day la to teach the children that several 
kinds of behaviors sometimes forbidden In the classroom, are appropriate 
to the English Corner; that is. Jumping, running, waving the arms, and so 
forth, A second goal Is to get the children engaged In responding as a 
group, with the teacher leading. Finally, this session should see one or 
more children coming forward to lead the group, with the teacher as oae- 
o£ the group, 

When the children come to the English orner the cecond day (the 
aide or record may be used again, If necessary), each child Is giver, a 
box with his name on It, These should be roughly the size of a shoebox, 
sue differently shaped boxes will be found useful In later lessons. He 
tits down on his cushion (already placed) and holds the box In his lap. 

The goals are again accomplished within a game framework, building 
on the prior day's experience. The game to be played Is Follow-the- 

l.eace.' . 

An aide may be used to explain what Is expected of the children, but 
the teacher may find It more useful to simply help the children up physi- 
cally, and line them up behind her. She then performs some motor task, 
like raising her arms In the air, and If the children do not mimic the 
action, she turns to the child behind her and raises his arms, motioning 
the other children to do the same. During all this time, the teacher talks 
naturally In English, Including In appropriate places commands like "Stand 

"Raise your hands," "Houoh your foot," "Clop your hands," and so 
forth. 

When the children have gotten the Idea of mimicking, the teacher 
leads them In running, hopping, sitting, Jumping, waving the arms, and 
anything else that she nay find useful later, or which may serve to 
Identify the English Corner with agreeable activity. After a few 
minutes of strenuous activity, the teacher and children may sit and play 
Ft.llov-the-Leader with quieter activities, such as raising the arms, 
right and left., stretching the legs, drumming on the boxes, and so forth. 
The. cycle may be repeated numerous times. 

Daring one. of the more strenuous cycles, a gregarious child should be 
encouraged to play "leader." and lead the group In a line* This Is the 
fit =»t step tcv.it d encouraging individual responding in front of the group, 

• s tir-a and energy pexr.it. bail-playing may also be Included. 

-.’hen the session is (or; hted, the children should be permitted a 

- 1; i’>lt at iivity. 
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Day 2 (continued) 

OUTLINE: 10 - 20 minutes, one sosslon 

1) Cushions placed on floor. 

2) Chlldre*. to the English Corner (via motion, aide or tape). 

3) Each child gets his own box. 

4) Children sit on own cushion hands in lap. 

3) Line up for Follow* the-Leader. 

6) Play Follow* the-Leader, with teacher leading (jumping, running, 
waving arus, etc.); then quieter activities (slttlrg, raising 
arms, etc.). 

7) Play Folluw-the-Leader, with volunteer child leading* 

8) (Optional: ball-playing). 

9) Follow by pleasant activity* 

(Repeat the steps with the remaining groups). 




Follow the Leader: Walking {a pupil replaces the teacher as leader! 



PRE-LESSONS 



DAY 3 

The goals of the third day are to get each child to act as "leader" 
qn a rotation basis, to get the children as a group to imitate physical 
actions modeled by the teacher, to get the boys as a group and the girls 
as a group to Imitate the teacher's models, and finally, to get individual 
children to Imitate the teacher when called upon to do 'so. As the teacher 
models physical actions, she will also give verbal commands to accompany 
them, thus Introducing the children to instructions in English. 

The first goal can be approached by building on the prior day's 
experience. Starting with Follow-the-Leader again, the child (or 
children) who were brave enough to "be first" yesterday start off as 
leaders of the group. Then each child in turn should be encouraged to 
be "leader." When each child has led the game at least once, the teacher 
trices over and leads the children back to the circle and gets them seated. 

The next game to be Introduced is "Simon Says." Only the first part 
of the game is to be played; that is, the part where the teacher gives a 
command, then models the correct response and the children imitate her. 

For instance, she begins, "Simon Says, 'Hands up'"' The teacher raises 
both hands. Then the children raise both hands. The idea is to establish 
the teacher as model, and to get the children accustomed to following her 
instructions. Certainly at flrsc, the children will be responding only 
to the teacher's physical models, but since the verbal commands always 
occur at the same tine, the children will eventually learn to respond to 
them without the teacher's model. 

Playing "Simon Says," the teacher Instructs, and models responses to . 
a series of commands, such as "Raise your hand," "hide your eyes," "heads 
down," and so forth. The children respond as a group* The game is often 
more fun for the children if they can drum or stamp feet, while the "Simon 
Says" phrase is dragged out by the teacher, than a quick response called 
for when the command is given. This procedure also makes for careful 
attending to the teacher. The teacher will also be able to observe when 
the responses of some of the children come under the control of the verbal 
command only, because they will respond with or before the teacher's model. 

Once the children have gotten the idea of the game and are responding 
well, the teacher should rearrange the children with all the girls on one 
side, and all the boys on the other. With hand gestures from side to side, 
she teaches ’'Boys" and "Girls." The game continues with just the boys 
responding, ther. just the girls, then "Everyone," 

The next step is to get individual children to respond alone. The 
teacher calls the child's name, gives a conmand, models the response and 
waits for the child to respond. This is repeated for all children in the 
group. 
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Day 3 (continued) 

By these procedures, the children learn several patterns of responding 
which are later used in the regular lsssons. 

When the lesson has been successfully completed, the children should 
be permitted to do something they like. 

OUTLINE: 15-25 minutes, one session 

1) Cushions and boxes on floor, 

2) Children to English Corner, 

3) Follow-the-Leader, with child "leaders" from yesterday, 

4) Follow-the-Leader, rotating, so each chiVj has turn as leader, 

5) Teacher takes over as leader, leads back to circle, sits down. 

6) Teacher introduces "Simon Says" with correct physical models; 
children respond as group, 

7) "Simon Says," with boys responding as group, then girls 
responding as group, 

8) "Simon Says," with each child responding individually, 

(Repeat the steps with the remaining groups). 
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Follow the Leader: lumping (with a pupil leading) 





PRE-LESSONS 



DAY 4 

The goals of Che fourth day are to get the children to respond 
verbally, for the first time, first as a group, then in smaller groups, 
and finally, as individuals. 

Playing "Simon Says" again, the teacher first leads the children as 
a group through a review of yesterday's commands. Then, beginning with 
a short command, such as "Hands up," the teacher provides only a vocal 
model and gets the children to say, "Hands up," Then she provides both 
vocal and physical model and gets the children to say, "Hands up" as 
they put their hands up. This procedure is repeated a number of times 
with several (no more than four or five) commands. 

When the children can say and respond to these few commands, the 
boys as a group "command" the girls as a group, the teacher providing the 
vocal model. The girls "follow instructions." Then they switch, and 
imitating the teacher's vocal model, the girls as a group "command" the 
boys, while they "follow instructions." 

The next step is to get one girl to "command" the girls, as the 
teacher provides the model, then a boy to "command" the boys in the same 
manner. Finally, one child "commands" the entire group, following the 
teacher's model. 

When the children can easily perform these tasks, the teacher should 
take a volunteer or select a child who is particularly at ease, and have 
him "command" tho group all by himself; that is, without the teacher model. 

The lesson should be followed by another pleasant activity. 

OUTLINE: 20 - 30 minutes, one session. 

1) Cushions and boxes on floor, girls on one side, boys on other. 

2) Children to English Corner. 

3) Play "Simon Says," teacher leading through review of yesterduy's 
corrmands. 

4) Children say 6hort command, following teacher's vocal model. 

5) Children 6ay short command, while they respond physically to it, 
following teacher's vocal and physical model. 
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Day 4 (continued) 

6) Repeated with several short commands, 

7) With teacher providing vocal model, boys "command" girls; 
then girls "command" boys* 

8) With teacher providing vocal model, one girl "commands" girls, 
a boy "commands" boys. Rotate individual children, 

9) With teacher providing vocal model, single child "commands" 
group* Rotate individual children* 

10) With no teacher model, single child conducts game, 

(Repeat the steps with the remaining groups). 
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Simon Says, Hands Up 



PRE-LESSONS 
DAY 5 ' 



The goal of the fifth day: la to determine to what extent the chil«- . ; . 
dren's responding is controlled by the verbal comnands, and to see whether 
they have learned enough to play games in English w‘ th little assistance 
from the teacher* 

Playing "Simon Says" once again, the teacher first reviews all the 
comnands and motions that the children have learned, providing both vocal 
and physical models and requiring that the children echo her vocal models 
as they go through the accompanying motions* 

Then the teacher provides only the verbal commands and the children 
respond. If they have difficulty with this, it should be practiced until 
the., can do it easily. When they can follow the commands easily, they 
are ready to learn the rest of the game; that is, the verbal command is 
given, but a wrong physical action is performed by the leader* For 
example^ the teacher says, "Slmc » Says, 'Hands up*'", but she puts her 
hands over her ears* Learning this phase of the game will undoubtedly 
take some practice but when the children have learned it, individual 
children should be selected to lead the game and the children allowed to 
play with only supervision from the teacher. 

Finally the children should be left to play by themselves to see 
whether they will spontaneously play in English* A ball might also be 
provided, in case they prefer that game* 

OUTLINE: 20-30 minutes, one session* 

1) Cushions on floor, boys 1 and girls' mixed* 

2) Children to English Corner* 

3) Play "Simon Says*" Teacher provides models, vocal and physical, 
reviews everything learned so far* 

4) Teacher provides verbal Commands, children follow instructions* 
Practice until children can do it easily* 

5) Learn full game* Teacher commands, provides physical miscue. 
Practice until children can do it easily* 
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Day 5 (continued) 
OUTLINE: (continued' 



6) Individual child leads game, teacher supervising* 

7) Children left 'alone to play* Teacher observes. 
(Repeat the steps with the remaining groups)*' 



Note: The times on these sessions are flexible* The Interest shown 

by the children should determine the length, up to the time 
limit the teacher must Impose In order to get other things done. 



APPENDIX A 



SAMPLE INTRODUCTORY SPEECH 
(ENGLISH) 

">* 

1. Toda v boys and girls we are going to learn a new game* 

2. We will play this game every day. 

3. We will always play the game right here. 

4. We'll call this the English corner. 

5. Can you say English corner- -English corner? 

6. Everyone can play the game but not at the same time. 

7. One half of you will Jtay here (show this in gestures). 

8. And one half of you will stay over there (show this in gestures). 

9. When it's your turn to play the game, you will, get your own mat to 
sit on. 

10. See all of these things— (point to the materials) they are to use in 
the English corner. 

11. Are you ready to learn the game? 

12. O.K., then, would this half of the class (gesture) come to the English 
corner right now. 



15 



0 




APPENDIX A 



* 



SAMPLE INTRODUCTORY SPEECH 
(SPANISH) 

1* I’tloyi Muchachos y muchachas, vamos a aprender un Juego nuevo. 

2. Jugaremoe este juego todos los dlas. 

✓ 

3* Nosotros jugaremos el juego aqui. 

/■ / / 

4* Llamaremos a este el rlncon Ingles (o "el English Corner")* 

5* Puede Vd* declr rlncon Ingles , rlncon Ingles? 

6* Todos pueden Jugar, pero no a la mlsma vez* 

/ / 

7* La mltad de ustedes se estan aqui. 

8. Y la otra mltad se estan alia. 

9. Cuando se liege su turno para jugar, tome su tapete, para que 

/ 

se slente en el. 

/ / 

10. Ven todas estas cosas. Son para usarse en el rlncon Ingles. 

* / 

11. cJEstan llstos, para aprender el juego? 

/ / 

12. /Bueno! Entonces, la mltad de la clase pasen para el rlncon Ingles. 

de una vez. 
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APPENDIX A 



SAMPLE INTRODUCTORY SPEECH 
(NAVAJO) 



1. Alchilnih dish Jei da nihei dat ah needii gi lah bi da da whol dil ahla. 

2. Dee da nihei ea ta a whish Jei bei ni na da nal do. 

Ado inda thi da nihei ta quei tah bei ni na da nal do lah. 

3. Dee da nihei ei English Corner yhol ya do. 

4. Ado thie English Corner da dee de nil. . . . English Corner. 

5. Tha anol tso de<£ da nihei bei ni na da neih do ni di tah ail yei sheij 

ah do da. 

6. A1 neel do a wha ei shah do sheij do ni da de nil. 

V/ v 

7. Lai a tai a di ni hie so tsah do. 

8. Nei yei ni nah dah do nie go nih lah neiz kai di gie ta nol la ei go 

bei kai da di nol dal. 

9. Thei bei ne a nilhei wha na nil lye gie English Corner bee ba nida dee 
nil. Kai da nikei beih da whal deel aul. 

10. Hoskosh shei la nilla kai English Corner go do Jhai. 
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APPENDIX 5 



"SIT UPONS" 



yJM'i'A.-'.’i : 16 pieces of newspaper (the double page) 





INSTRUCTIONS'. 1. Fold a sheet of newspaper in half along the normal fold 





2. Fold the sheet in half lengthwise 3 more times 
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Lay 8 of the folded strips in a line right next 
to each other 
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Starting in the center, weave one strip: over one vertical strip and under the n 
over one and under the next, etc. 



5. To weave the second strip begin with the opposite action of the first strip. Fot 
example, since the action of the first was over *.nd under, the action of the sect 
is under and over; under and over. 



'6. Continue in thij manner unt. ou nave a square of 8 strips by 8 strips. 



7. Hake 3ure all of the strips are right next to each other-- leaving no spaces. 
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8. Nov, you should have tqu-l or- — it* of s'rip< loft at all sides of the mat. 
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To finish the sides, pull - itp tjphf fro» the center of one of 
sure that it Is a strip that t n * under another :ttr ip ( \ ). pull 
horizontal strip and tu.k undot Continue in this manner for all 
the 8 corner strips for tht list. 



the sides. Hake 
the strip over t 
s trips-- leaving 
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